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Executive Summary 
Student Assessment

	· Based on their involvement level in the project, a sample of teachers and students from each school were surveyed. They were invited to complete a survey and an assessment. In each school, one high-arts integration class and one grade level matched low-arts integration teacher and class were invited. Grade level was selected based on the availability of the high-arts integration teachers at each school. The participating classrooms ranged from 1st to 5th grades. The principal in each school was interviewed by the evaluator to determine which teachers best met the study design criteria for inclusion.

High-arts integration teachers were those who participated in 2 or more of the following: Summer Institute, Student Modeling Workshops, Teacher In-Service Workshop, Assembly Performances, have used the ARTSOURCE® units and employ arts as a strategy for teaching in their classroom. Low-arts teachers were those who participated in none or one of the elements listed above. Students from high-arts integration classrooms were classified as the experimental group because their teachers had been intensely involved in the project and had employed arts as a teaching strategy in their classroom. Students from low-arts integration classrooms were used as a control group.


	· A total of 304 students completed the Student Assessment. The majority (77%) were from high-arts integration classrooms due to the fact that two schools implemented the project school-wide, and therefore, no low-arts integrated teachers were identified in those two schools by their Principals.


	· Part A of the Student Assessment was designed to investigate students’ interest level in core subjects (English Language Arts and Mathematics) and learning in general, confidence in themselves, level of disciplined behavior, willingness to work with others, and interest in learning arts. No significant difference was found between the high-arts and low-arts groups (p>0.01).


	· In Part B of the Student Assessment, which focused on Arts Learning, students were asked to rate their knowledge in the anchor work and art forms (dance) learned this year. Item #3 “I learned what choreography is” received the most “yes” responses (87%), followed by Item #6 “I learned how to move my body in new ways” (86%) and Item #2 “I learned what modern dance is” (77%). The results show that high-arts teachers did bring back the dance skills they had learned to their classrooms. Students in general felt that they had learned the dance basics. Item #11 “I like to perform my own and my group’s dances for others” received most “not sure” and “no” responses (56% combined). This corresponds to Part A of the Student Assessment, where students scored the lowest in the area of self-confidence.

	· The last two items in Part B asked students two specific content questions on the anchor work and art form. The majority of students were able to get the answers correct. For Item #13, 76% of high-arts students were able to identify José Limón as the choreographer of the anchor, “There is a Time.” For Item #14, 86% of high-arts students were able to identify “born/die” as an “AB” form of a dance.


	· In summary, the Evaluators found that the ACTS project clearly promoted learning in the arts among students whose teachers participated in the Music Center project.


Teacher Survey
	· A total of 12 teachers participated in the year-end Teacher Survey. Even though the evaluation team was able to secure all 10 school principals’ permission and cooperation to survey their teachers and students, 8 teachers chose not to participate in the surveys, while 12 responded.

The average number of activities in which high-arts integration teachers (HAITs) had partaken was 7.44 (out of a maximum of 11 activities), while the average for low-arts integration teachers (LAITs) was one (1).


	· Participants, both HAITs and LAITs, were most positive about their school principal’s support of the project, which yielded a perfect average of 5.00 (strongly agree) among both HAITs and LAITs.


	· Regarding impact on teachers, school administration and school as a whole, two items that HAITs scored considerably higher than LAITs include the choice of the anchor work and the change in the school atmosphere. HAITs in general agreed that the anchor work was a good choice for their students’ grade level. LAITs, on the contrary, did not feel that the anchor work was a fit for their students. 


	· Regarding students’ transformation and growth, high-arts integration teachers (HAITs) scored higher than low-arts integration teachers (LAITs) in all items except for Item #17 “Because of the arts project, ELL students now take more risks in their use of language,” which is also the lowest rated item by both HAITs and LAITs. 

	· Overall, on a scale from 1 (none of the students) to 5 (all students), HAITs felt that the project had a positive impact on their students, especially in how much more students enjoyed school life when arts were integrated (mean equals 4.78)


	· On a scale from 1 (strongly disagree) to 5 (strongly agree) participants were asked to rate how much they agreed with two statements that are related to their teaching philosophy on effective integration of arts. All teachers responded favorably to the arts-infused approach to teaching and learning. The average was 4.44 among HAITs and 4.00 among LAITs. None of them agreed that students needed to be taught using more traditional approaches (mean equals 1.92 combined).


	· Overall, teachers felt that the project helped to make teaching and learning more meaningful and exciting. One recurrent example from the surveys was how arts helped students who had social problems to open up and communicate better in both performing and working with other classmates.


Recommendations
The recommendations below are made in the spirit of making a very strong program even stronger.

· Consider providing schools and artist fellows a brief road map or some kind of one-page graphic representation or summary explaining what the overview or plans for the project are in 2007-08. School teachers and artists are better served if they understand all components of the project and how they are connected throughout the year at the beginning of the project. 

· Consider expanding artist residencies or classroom modeling to include artist planning time with each teacher prior to the in-class workshops as some artists and teachers felt that there should have been more one-on-one planning.  

· Consider longer term (multi-year) agreements in the application/screening process for participating schools, especially when a school has a new principal or when the principal may not be actively involved in the project. Ask for multi-year signed agreements where possible.
· While a strength of the project is its broadening of schools’ exposure to the Music Center resources, consider giving future project schools from ACT II more budget flexibility in configuring and selecting among the various Music Center resource components to better match the schools’ needs. 

· One suggestion is to produce a culminating student performance, for example, a play or a dance (depending on the art form(s) chosen by the school) at the end of the year. This would serve as a grand finale, giving teachers and students a sense of completion and accomplishment as they showcase their artistic creations to parents and the community.
· Refine the Student Assessment instrument to reflect more VAPA grade level standards.

· Consider strengthening or lengthening the component to the project that focuses on how to give an effective presentation of project results. As observed at the reconvening, the quality of school presentations varied greatly in terms of contents, format, and sophistication. 
· Consider making it a requirement that all project schools must present their project results at the final reconvening.

· Consider continuing a shortened version of the administrators’ strand in the Summer Institute (say 2 days instead of 5) and strictly requiring all school teams to have at least 4 teachers participating.

· Consider using some of the Summer Institute or follow-up session time in helping the teachers in selecting effective age-appropriate arts anchor works if they are to be used again next year.
Project Updates
The Arts Capacity Team (ACT ) Schools Project began its implementation last school year (2005-2006) to help 12 schools in Southern California build their capacity to design, implement, and sustain quality arts education programs as part of core school-wide curriculum. ACTS was made possible, in part, by the grant awarded to Music Center by the National Endowment for the Arts (NEA). In 2006-2007, the Music Center was selected once again to be one of the eight recipients to receive funding from NEA to continue the ACTS Project.
This year the ACTS Project had a total of 10 participating schools
. All ten were also involved in the ACTS Project last year. The 10 project schools are listed below:

	Project schools 2006-2007
	School Districts

	Birdielee V. Bright Elementary
	Los Angeles Unified

	Bret Harte Elementary
	Burbank Unified

	Charles Helmers Elementary
	Saugus Union

	Colfax Elementary
	Los Angeles Unified

	DD Johnston Elementary
	Norwalk La Mirada Unified

	Multicultural Learning Center
	Charter (Los Angeles Unified)

	Opal Robinson Elementary
	Manhattan Beach Unified 

	Pacifica Community Charter School
	Charter (Los Angeles Unified)

	Ralph Waldo Emerson Elementary
	Burbank Unified

	Thomas Jefferson Elementary
	Burbank Unified


Table 1 Participating Schools in the ACTS Project 2006-2007
This year’s summer Institute was led by artist educator Madeleine Dahm. The anchor work
 was “There is a Time,” a dance choreographed by José Limón, accompanied by the poem, “To Everything There is a Season,” from Ecclesiastes. After the Institute, seven schools selected the same art forms, dance and/or music, as the main focus of their School Program Plans. The remaining three schools chose either visual arts or theatre as their main focus.
The project schools continued to demonstrate steady increase in their Academic Performance Index (API) (see Chart 1 below). Even though academic improvement might not be a direct cause/effect result of arts integration, it is encouraging to witness the upward trend of academic performance in most of the project schools because unsatisfactory academic improvement oftentimes hinders funding for school arts programs, making it harder for struggling schools to advance and compete with their better performing peers. Of the 10 project schools, only two did not meet their API target in 2006, while six of them actually exceeded the California state target of 800. Eighty percent (80%) of the participating schools exceeded their API targets, which exceeds the statewide average of 68%.
	Chart 1
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The Program Evaluation and Research Collaborative (P.E.R.C) was again contracted to conduct an independent evaluation of the ACTS Project 2006-07. The evaluation focus this year was on student learning outcomes. The evaluation was carried out using a variety of methods, including direct observation of various reconvening meetings, interviews with Music Center personnel, reviews of evaluation instruments designed by the Music Center, and year-end surveys with a sample of teachers and students from the 10 participating schools. Evaluation findings are presented in the sections that follow.
Evaluation Design and Findings

I. Knowledge Rating Scale
The Music Center designed a self-assessed instrument, “Knowledge Rating Scale,” which was administered to participating teachers at the beginning and end of the Summer Institute. The instrument contained 70 vocabulary items related to the Institute’s topic and art forms. Participating teachers were asked to rate how well they knew each of those items by choosing “no clue,” “have heard/seen it,” or “know it well.” The vocabulary in the instrument included terms and names like “anchor work,” “José Limón,” and “choreographer.” 

	Chart 2
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As seen in Chart 2 above, words of which participants had no clue dropped from an average of 5.3 before the Institute to 0.7 after the Institute. Words that they had heard/seen also dropped, from an average of 21.4 pre-Institute to 8.1 post-Institute. The degree of knowledge of the 70 vocabulary items increased by 64% from average of 36.1 words to 59.1 words
. 

II. Year-End Surveys 
The evaluation this year focused on the post-summer Institute phase of the project, in particular on student learning outcomes. This phase of the project consisted of Institute follow-up with teaching artists: school-wide professional development workshops, team consultation/observation site visits, student modeling workshops, as well as assembly performances and Artsource® curriculum units.
Evaluation Design and Methodology

In May 2007, the evaluation team administered a Teacher Survey and a Student Assessment instrument that focused on assessing student learning outcomes as a result of the project after 2 years of implementation.
Based on their involvement level in the project, a sample of teachers and students from each school were surveyed. They were invited to complete the survey and assessment. In each school, one high-arts integration class and one grade level matched low-arts integration teacher and class were invited. Grade level was selected based on the availability of the high-arts integration teachers at each school. The participating classrooms ranged from 1st to 5th grades. The principal in each school was interviewed by the evaluator to determine which teachers best met the study design criteria for inclusion.
High-arts integration teachers were those who participated in 2 or more of the following: summer Institute, Student Modeling Workshops, Teacher In-Service Workshop, Assembly Performances, have used the ARTSOURCE® units and employ arts as a strategy for teaching in their classroom. Low-arts teachers were those who participated in none or one of the elements listed above. Students from high-arts integration classrooms were classified as the experimental group because their teachers had been intensely involved in the project and had employed arts as a teaching strategy in their classroom. Students from low-arts integration classrooms were used as a control group. Diagram 1 below illustrates the evaluation design in graphical representation. 
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	Diagram 1: Evaluation Design


A Teacher Survey and a Student Assessment
 were conducted with both the experimental and control groups. The response rate was 60%. Even though the evaluation team was able to secure all 10 school principals’ permission and cooperation to survey their teachers and students, 8 teachers chose not to participate in the surveys, while 12 responded.
A. Teacher Survey Results
All the participating teachers taught multiple subjects. They were asked how involved they had been in the project. A total of 11 different activities were listed in the survey (see Appendix). Only one teacher (low-arts) had never been involved in the project at all. The only activities the low-arts integration teachers participated in were student modeling workshops, teacher in-service workshop and assembly performances. None attended the Summer Institute(see Chart 3 below). 
	Chart 3
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The Teacher Survey asked questions concerning the impact of the project on: 1) teachers, school administration and school as a whole, 2) on students. Participants were also asked about their teaching philosophy on effective integration of arts. There was an open-ended item at the end of the survey that participants were asked to share a successful story involving student learning as a result of the project.

Impact on Teachers, School Administration and School as a Whole
On a scale from 1 (strongly disagree) to 5 (strongly agree), participants were asked to rate 14 items based on the extent they agreed with them. 
	Item
	Mean Among HAITs
	Mean Among LAITs
	Difference (HAITs Mean – LAITs Mean)

	1. The anchor work studied was a good choice and could be appropriately adapted for my students’ grade level(s).
	4.44
	2.50
	+1.94

	2. It was easy to incorporate arts into regular curricula through the anchor work.
	3.56
	2.50
	+1.06

	3. It was easy to align arts education with state standards of other subjects.
	4.00
	5.00
	-1.00

	4. I am now comfortable and confident to use various art forms (music, theatre, dance, and/or visual arts) as part of my teaching repertoire.
	3.67
	3.00
	+0.67

	5. I am now familiar with the California Visual and Performing Arts Standards (VAPA).
	4.44
	3.67
	+0.77

	6. Incorporating arts into other subjects makes my teaching more effective.
	4.44
	4.33
	+0.11

	7. I am confident that I am able to select effective anchor works on my own.
	3.67
	3.33
	+0.34

	8. I had meaningful communication with the Artist Fellow(s).
	4.44
	4.33
	+0.11

	9. I value the arts experiences as addressing another part of the child that tests do not.
	4.89
	4.50
	+0.39

	10. I use arts more in my lessons as a result of the project.
	3.89
	4.50
	-0.61

	11. Because of the project, our school is now better prepared to design and implement school-wide arts programs on our own.
	3.89
	4.00
	-0.11

	12. My school principal is very supportive of the Music Center Arts Project at the school.
	5.00
	5.00
	0

	13. My school principal is actively involved and hands-on with the Music Center Arts Project at my school.
	4.33
	4.33
	0

	14. The whole atmosphere has changed at our school because of the presence of the arts.
	3.44
	1.50
	+1.94

	Table 2 Impact on Teachers, School Administration and School as a Whole


Participants, both HAITs and LAITs, were most positive about their school principal’s support of the project, which yielded a perfect average of 5.00 (strongly agree) among both HAITs and LAITs. Two items that HAITs scored considerably higher than LAITs include the choice of the anchor work and the change in the school atmosphere. HAITs in general agreed that the anchor work was a good choice for their students’ grade level. LAITs, on the contrary, did not feel that the anchor work was a fit for their students. As dance is not an art form that amateurs could easily learn on their own, it is understandable why LAITs found the anchor work inappropriate for their students as the teachers themselves did not attend the Summer Institute, in which the anchor work, art form, and teaching techniques were explored in depth. 
Overall, HAITs’ ratings of the project impact were not overwhelmingly higher than LAITs’ as expected. Actually, there were three items which HAITs scored slightly lower than LAITs did. The first was to do with the ease of aligning arts education with state standards of other subjects (mean equals 4.00, as opposed to 5.00). The second had to do with whether teachers used more arts in their lessons as a result of the project (mean equals 3.89, as opposed to 4.00). The last was to do with the school’s readiness to design and implement school-wide arts programs on their own (mean equals 3.89, as opposed 4.00). One possible explanation is that the HAITs (participating teachers) were humbled to learn how much they did not know.
Though the results point to more in-depth investigation as to why HAITs did not seem to use more arts as a result of the project, another plausible explanation for it could be the voluntary nature of project participation.  It was very likely that HAITs were more interested and actively involved in incorporating arts into their classrooms than their LAIT peers even before the project started. Also, project participants felt that neither the school nor teachers were ready to be on their own in integrating arts into the school. It seems more assistance and guidance from the Music Center is needed in this area.
Students’ Transformation and Growth
On a scale from 1 (none of my students) to 5 (all students), teachers rated the project impact on their students. The results are as follows: 

	Item
	Mean Among HAITs
	Mean Among LAITs
	Difference (HAITs Mean – LAITs Mean)

	1. Students who had been quiet and shy are now more willing to verbally express themselves in class.
	3.44
	3.00
	+0.44

	2. Students who had been quiet and shy are now more willing to engage actively in learning activities.
	3.67
	3.33
	+0.34

	3. Students were able to define and use new vocabulary. 
	4.33
	3.67
	+0.66

	4. Students who had had behavior problems showed improvement in their discipline, ability to focus, and motivation in learning.
	2.89
	1.67
	+1.22

	5. Students showed more team work spirit and ability to cooperate.
	3.89
	2.67
	+1.22

	6. Students showed improvement in academic performance.
	3.22
	1.67
	+1.55

	7. Students in general enjoyed their school life more when arts are incorporated.
	4.78
	3.00
	+1.78

	8. Students are more receptive to learning in other core subjects, like Language Arts, Math, Social Studies, when arts are incorporated in lessons.
	4.44
	2.67
	+1.77

	9. Students focused on making sure that they included interesting and clear details in their work.
	3.89
	2.33
	+1.56

	10. Students learned to add expressive qualities to their work.
	3.89
	2.67
	+1.22

	11. Students expressed themselves creatively and independently.
	4.11
	3.00
	+1.11

	12. Students learned to express what they felt.
	4.22
	3.00
	+1.22

	13. In group work, students understood that everyone could contribute and no one could work all alone. 
	4.13
	3.00
	+1.13

	14. Students demonstrated ability to take turns to speak/ try ideas out.
	4.33
	3.00
	+1.33

	15. Students could put aside differences to work together.
	4.11
	2.67
	+1.44

	16. Students’ artwork reflected their personal experience.
	4.56
	3.00
	+1.56

	17. Because of the arts project, ELL students now take more risks in their use of language.
	1.89
	2.00
	-0.11

	18. Students now have many opportunities to write about their arts experiences, which helps their literacy.
	4.22
	3.33
	+0.89

	19. The connection is really strong between what the children produced in the arts and in their writing.
	3.33
	3.00
	+0.33

	20. I observed expanded and increased abilities in students because of the Music Center Arts Project.
	3.89
	3.00
	+0.89

	21. Students now incorporate vocabulary and expression from arts classes in their writing.
	3.56
	2.67
	+0.89

	22. Shy students open up to other students through their arts experiences.
	3.89
	2.33
	+1.56

	23. Children accomplished more than expected because they were challenged.
	4.56
	3.00
	+1.56

	24. I see my students differently as a result of the arts anchor work unit and series of artist workshops.
	3.22
	3.00
	+0.22

	25. Through the arts teaching programs I noticed that children who struggle with their reading and writing can succeed in other ways.
	3.89
	1.67
	+2.22

	Average
	3.85
	2.73
	+1.12

	Table 3 Students’ Transformation and Growth


High-arts integration teachers (HAITs) scored higher than low-arts integration teachers (LAITs) in all items except for Item #17 “Because of the arts project, ELL students now take more risks in their use of language,” which is also the lowest rated by both HAITs and LAITs. Overall, HAITs felt that the project had a positive impact on their students, especially in how much more students enjoyed school life when arts were integrated (mean equals 4.78 out of 5.00). Other highly-rated items include #8, #9, #16, #22 and #23. However, they did not feel that there was much impact on improving behavior problems or English Language Learners’ willingness to take more risk in their language use (see Table 3 for details).
Teachers’ Teaching Philosophy on Effective Integration of Arts

On a scale from 1 (strongly disagree) to 5 (strongly agree), participants were asked to rate how much they agreed with two statements that are related to their teaching philosophy on effective integration of arts. The results are as follows:

	Item
	Mean Among HAITs
	Mean Among LAITs
	Difference (HAITs Mean – LAITs Mean)

	1. This arts-infused approach to teaching and learning is an excellent approach.
	4.44
	4.00
	+0.44

	2. Students need to be taught using more traditional approach to core subjects. We need to stick to the basics.
	1.89
	2.00
	-0.11

	Table 4 Teachers’ Teaching Philosophy on Effective Integration of Arts


All teachers responded favorably to the arts-infused approach to teaching and learning. The average was 4.44 among HAITs and 4.00 among LAITs. None of them agreed that students needed to be taught using more traditional approaches (mean equals 1.92 combined). Once again, it is encouraging to see that low-arts integration teachers were very receptive to the art-infused approach even though they were marginally involved in one or two activities this year. 

Successful Stories 

Participants were asked to share a successful story involving student learning this year as a result of integrating arts into the curriculum. Overall, teachers felt that the project has helped to make teaching and learning more meaningful and exciting. One recurrent example in the surveys was how arts has helped students who had social problems to open themselves more in both performing and working with other classmates.

Example 1:
At the beginning of the year one of my students pulled me aside and told me how uncomfortable he was dancing. I told him not to worry, and that I wouldn’t make him do anything he was uncomfortable with. A couple weeks later we were demonstrating dance moves in front of the class, but we ran out of time before everyone got a chance. This same boy was very upset that he couldn’t come in front of class and demonstrate his dance moves. I asked the student what he wanted me to do. Keep everyone after school to dance. He replied, “Yes, that’s exactly what I want you to do!”

Example 2:

One student, a selective mute, refused to participate in a dance assignment until I let her perform with her back to the audience. On the second assignment she was willing to participate. By the end of the unit, she became one of the group leaders.

Example 3:

A. had difficulty attending to task, completing assignments, and problems working with his peers. The Arts Project’s collaborative model allowed this student to work with a small group and bond. As a gifted student, these lessons gave him a structure within which to share his ideas and create from his boundless well of energy.

Example 4:

There were 3 students who benefited greatly from this experience. A student in Special Ed. being mainstreamed had an easier transition coming into my class, a very shy girl actually agreed to perform in a Winter Fest Performance and an all-star athlete discovered his abilities in dance and choreography.
B. Student Assessment Results

A total of 304 students completed the Student Assessment
. The majority (77%) were from high-arts integration classrooms due to the fact that two schools implemented the project school-wide, and therefore, no low-arts integrated teachers were identified in those two schools. The distribution is showed below in Chart 4:
	Chart 4
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Part A of the Student Assessment was designed to investigate students’ interest level in core subjects (English Language Arts and Mathematics) and learning in general, confidence in themselves, level of disciplined behavior, willingness to work with others, and interest in learning arts. A total of 22 items were randomly arranged, and students were asked whether they agreed (yes), were uncertain (not sure), or disagreed (no) with each of them. To every positive response, a score of 2 was assigned. A score of 1 was assigned to every uncertain response, and a score of zero was assigned to a negative response. For items that contained positive connotations, like item #1 I am a good kid, a yes response would yield a score of 2, but for items that contained negative connotations, like item #7 I dislike school, a yes response would yield a score of zero. Therefore, the closer the score is to 2, the better attitudes students had towards school and learning. In short, scales were reversed for some negatively worded items to reflect consistency in Table 5 below (higher scores equal more positive results).
As seen in Table 5 below, HAIT students scored higher in 15 items out of 22 than their LAIT peers. Items that they scored lower are shown in red. An independent-samples t-test was performed on each item, none was found to be statistically significant (p>0.01). 
	Item
	Mean Among HAITs
	Mean Among LAITs
	Difference

(HAITs Mean – LAITs Mean)

	1. I am a good kid.
	1.75 
	1.71 
	+0.04

	2. I get very nervous when I have to sing or dance or act in front of the whole class.
	0.9 
	0.83 
	+0.07

	3. I like to be the leader in a group.
	1.38 
	1.31 
	+0.07

	4. I like to work in a group.
	1.7 
	1.63 
	+0.07

	5. I like learning Math.
	1.56 
	1.69 
	-0.13

	6. I listen to my teacher in class.
	1.73 
	1.73 
	0

	7. I dislike school.
	1.45 
	1.51 
	-0.06

	8. It is hard to work with other kids.
	1.34 
	1.3 
	+0.04

	9. I help other kids in my class.
	1.66 
	1.62 
	+0.04

	10. I am good at answering my teacher’s questions in class.
	1.4 
	1.42 
	-0.02

	11. I get into trouble a lot at school. 
	1.73 
	1.67 
	+0.06

	12. I get bad marks on tests.
	1.6 
	1.71 
	-0.11

	13. I like to sing or dance or act in front of the whole class.
	0.91 
	0.71 
	+0.2

	14. It is hard to stay quiet and seated while my teacher is talking to us.
	1.41 
	1.38 
	+0.03

	15. I like to work alone.
	1.1 
	1.06 
	+0.04

	16. I like reading and writing.
	1.44 
	1.65 
	-0.21

	17. I always do what the teacher asks me to do.
	1.72 
	1.59 
	+0.13

	18. Other kids want me to be their friend.
	1.53 
	1.49 
	+0.04

	19. I like learning new words.
	1.65 
	1.79 
	-0.14

	20. I think my classmates are smarter than I am.
	1.09 
	1.1 
	-0.01

	21. I like making art.  I like painting, drawing, cutting paper and using clay.
	1.83 
	1.78 
	+0.05

	22. I like learning the arts in school.
	1.77 
	1.74 
	+0.03

	Table 5 Student Assessment: Part A Results
	
	
	


	Category
	Item
(H=HAITs’ Student Average, L=LAITs’ Student Average, D=H - L)
	Possible Max Combined Score
	Mean Among HAITs


	Mean Among LAITs


	Difference                         (HAITs Mean – LAITs Mean)

Statistically Significant? (Yes/No)

	I. Interest Level in Core Subjects and Learning in general
	#5. I like learning Math. 
	10
	7.58
	8.17
	-0.59
No

	
	#7. I dislike school. 
	
	
	
	

	
	#12. I get bad marks on tests. 
	
	
	
	

	
	#16. I like reading and writing. 
	
	
	
	

	
	#19. I like learning new words.
	
	
	
	

	II. Confidence in Themselves
	#2. I get very nervous when I have to sing or dance or act in front of the whole class. 
	10
	5.70
	5.41
	+0.29
No

	
	#3. I like to be the leader in a group. 
	
	
	
	

	
	#13. I like to sing or dance or act in front of the whole class. 
	
	
	
	

	
	#18. Other kids want me to be their friend. 
	
	
	
	

	
	#20. I think my classmates are smarter than I am. 
	
	
	
	

	III. Level of Disciplined Behavior
	#1. I am a good kid. 
	12
	9.60
	9.40
	+0.20
No

	
	#6. I listen to my teacher in class. 
	
	
	
	

	
	#10. I am good at answering my teacher’s questions in class. 
	
	
	
	

	
	#11. I get into trouble a lot at school. 
	
	
	
	

	
	#14. It is hard to stay quiet and seated while my teacher is talking to us. 
	
	
	
	

	
	#17. I always do what the teacher asks me to do. 
	
	
	
	

	IV. Willingness to Work with Others
	#4. I like to work in a group. 
	8
	5.69
	5.54
	+0.15
No

	
	#8. It is hard to work with other kids. 
	
	
	
	

	
	#9. I help other kids in my class. 
	
	
	
	

	
	#15. I like to work alone. 
	
	
	
	

	V. Interest in Learning Arts
	#21. I like making art.  I like painting, drawing, cutting paper and using clay. 
	4
	3.59
	3.47
	+0.12
No

	
	#22. I like learning the arts in school. 
	
	
	
	

	Table 6 Student Assessment: Part A Results by Categories


To further analyze the results, the 22 individual items were grouped into 5 major categories: I. students’ interest level in core subjects and learning in general, II. confidence in themselves, III. level of disciplined behavior, IV. willingness to work with others, and, V. interest in learning arts. High-arts students scored better than low-arts students in all 5 categories. An independent-samples t-test was performed on all 5 mean differences. Once again, none of the differences was found to be statistically significant (p>0.01)
In order to compare the 5 categories, their mean scores have been normalized to a 100-point scale. As seen in Chart 5, students’ interest in learning arts scored the highest among the 5 categories in both high-arts and low-arts groups. This indicates that overall students were very much interested in learning the arts. As the project moves forward to involve the school on a larger scale, students’ reception to arts is anticipated to be encouragingly positive.
	Chart 5
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One area that calls for more attention is the area of self-confidence. The results indicate that students in general did not feel comfortable performing in front of the whole class. 

In Part B of the Student Assessment, students were asked to rate their knowledge in the anchor work and art forms (puppetry and theatre) learned this year. A total of 14 items were designed to find out how much arts were integrated into the classroom and how much students felt they had learned. The results of high-arts students of the first 12 items are showed below in Chart 6. 
	Chart 6
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Item #12*

Item #7*

Item #8*

Item #5*

Item #10*

Item #4

Item #9*

Item #2*

Item #6*

Item #3*

Yes Not Sure No

I learned what CHOREOGRAPHY is.

I learned how to move my body in new ways.

I learned what MODERN DANCE is.

I learned how to create a dance using the words, 

ideas or images from a poem.

I learned how to act/sing/dance to a poem.

I am good at creating many ideas and 

movements for my dances.

I learned what a SOUNDSCAPE is.

I learned what CHORAL 

SPEAKING is.

I learned how to create a 

SOUNDSCAPE.

I was able to express what I felt about 

the ANCHOR WORK choreography 

(dance) that we studied.

I understand what an 

ANCHOR WORK is.

I like to perform my own and my 

group’s dances for others.



	                        *Statiscally significantly higher score compared to low-arts students (p<.001)


Item #3 “I learned what choreography is” received most yes responses (87%), followed by Item #6 “I learned how to move my body in new ways” (86%) and Item #2 “I learned what modern dance is” (77%). The results show that high-arts teachers did bring back the dance skills they had learned to their classrooms. Students in general felt that they had learned the dance basics. 
Item #11 “I like to perform my own and my group’s dances for others” received most not sure and no responses (56% combined). This corresponds to Part A of the Student Assessment, where students scored the lowest in the area of self-confidence.

	Chart 7

	[image: image8.emf]n=70
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I learned how to act/sing/dance to a 

poem.

I am good at creating many 

ideas and movements for my 

dances.

I learned what a SOUNDSCAPE is.

I learned what CHORAL 

SPEAKING is. 

I learned how to create a 

SOUNDSCAPE.

I was able to express what I felt about the ANCHOR 

WORK choreography (dance) that we studied.

I understand what an ANCHOR 

WORK is.

I like to perform my own and my 

group’s dances for others.

I learned how to move my 

body in new ways.




Compared to high-arts students, low-arts students’ yes responses were significantly lower. Even though many of them learned what choreography was, the yes proportion was only 67%, as opposed to 87% among high-arts students. The lowest rated items include “I learned how to create a soundscape” (only 9% yes) and “I understand what an anchor work is” (only 10% yes).

An independent-samples t-test was performed on each of the items from #1 to #12. Except for #4 and #11, all the differences between the two groups of students were found to be statistically significant (p<.001). 
The last two items in Part B asked students two specific content questions on the anchor work and art form:

	Chart 7
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The majority of students were able to get the answers correct. For Item #13, 76% of high-arts students were able to identify José Limón as the choreographer of the anchor, “There is a Time.” For Item #14, 86% of high-arts students were able to identify “born/die” as an “AB” form of a dance. However, for low-arts students, only 51 percent were able to identify the correct “AB” form, and a mere 19% knew the choreographer of the anchor work (see Chart 7 above). An independent t-test was performed on both #13 and #14. The differences between the two groups of students were found to be statistically significant (p<.001).
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Teacher Survey
NEA Arts Capacity Team Schools Project (ACTS 1) 2006-07

Please take a few minutes fo complete this survey form by April 30, 2007, so we can incorporate your
feedback and suggestions info the ongoing planning and design of school arts programs next year. Your
responses will be kept confidential and reported as statistical summaries. Thank you! ©

Please check the box that best represents your opinion M

I. School name

Il. What grade level(s) do you teach? (Check dll that apply)
K 1st 2nd 3rd 4th 5th
O O O O O O

lll. What subject(s) do you teach?
Multiple subjects O Ofthers O, please specify:

. How were you involved in NEA ACTS Il in 2006-07? (Check all that apply)
. lattended the 2005 Summer Institute on Langston Hughes' poems.

o
1
2
3. | attended Saturday Professional Development Workshop series.

4. | participated in the "Reconvening” at the Music Center (November 16, 2007).

5. Il designed and used anchor work lessons in my classroom.

6. | had an Artist Fellow as my mentor.

7. I had Arfist led Student Modeling Workshop(s) in my classroom.

8. | attended the on-site Teacher In-Service Workshop.

9. My students and | attended the Assembly Performances by Music Center Arfists.

10.1 used or adapted the ARTSOURCE® unit(s) (featuring "There is a Time") in my feaching.
11.1 planned with other teachers, written and visual documentation of my anchor work unit,

O0O0O0OO0O00O0O00<

. lattended the 2006 Summer Institute on “There is a Time" and "To Everything There is a Season."

student learming and other school activities for the Music Center "Reconvening” presentation.

O 12.1 was not involved at alll.

V. After participating in the ACTS Il Project, to what extent do you agree with the following
statements?

Strongly Strongly
Agree Disagree
1. The anchor work studied was a good choice and could be
. , O O O O O
appropriately adapted for my students' grade level(s).
2. It was easy to incorporate arts into regular curricula through 0 0 0 0 0
the anchor work.
3. Itwas easy to align arts education with state standards of 0 0 0 0 0
other subjects.
4. | am now comfortable and confident to use various art forms
(music, theatre, dance, and/or visual arts) as part of my O O O o O
teaching repertoire.
5. Iam now familiar with the Cadlifornia Visual and Performing
Arts Standards (VAPA). - - - - -
**Please turn over fo the next page F Page 1 of 4
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Strongly Strongly
Agree Disagree N/A
6. Incorporating arts intfo other subjects makes my teaching 0 0 0 0 0 0
more effective.
7. lam confident that | am able to select effective anchor 0 0 0 0 0 0
works on my own.
8. | had meaningful communication with the Artist Fellow(s). O O O o O O
9. lvalue the arts experiences as addressing another part of
the child that tests do nof. = = = = = =
10. 1 use arts more in my lessons as a result of the Music Center 0 0 0 0 0 0

Arts project.

11. Because of the Music Cenfter Arts Project, our school is now
better prepared to design and implement school-wide arts
programs on our own.

O
O
O
O
O
O

12. My schgol principal is very supportive of the Music Center 0 0 0 0 0 0
Arts Project at my school.
13. My school principal is actively involved and hands-on with 0 0 0 0 0 0

the Music Center Arts Project at my school.

14. The whole atmosphere has changed at our school because 0 0 0 0 0 0
of the presence of the arts.

VI. With regard to your students’ transformation and growth as a result of the implementation of
arts educadtion in your school through the Music Center Arts Project, to what extent do the
following statements describe your students?

None of
All Most Some Few my
students students students students students N/A

1. Students who had been quiet and shy are now
more willing to verbally express themselves in 0 0 0 0 0 0
class.

2. Students who had been quiet and shy are now
more willing to engage actively in leaming 0 0 0 0 0 0
activities.

3. Students were able fo define and use new 0 0 0 0 0 0
vocabulary.

4, Students who had had behavior problems
showed improvement in their discipline, ability 0 0 0 0 0 0
to focus, and motivation in learning.

5. Students showed more team work spirit and 0 0 0 0 0 0
ability to cooperate.

6. Students showed improvement in academic 0 0 0 0 0 0
performance.

7. Students in general enjoyed their school life 0 0 0 0 0 0
more when arts are incorporated.

8. Students are more receptive to leamning in other
core subjects, like Language Arts, Math, Social O O O O O O
Studies, when arts are incorporated in lessons.

9. Students focused on making sure that they
included interesting and clear details in their O O O O O O
work.

10. Studenfts learned fo add expressive qualities fo 0 0 0 0 0 0
their work.

11. Studenfts expressed themselves creatively and 0 0 0 0 0 0
independently.

Page 2 of 4
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None of
All Most Some Few my
students students students students students N/A

12. Students learned to express what they felt. O O O O O O

13. In group work, students understood that
everyone could confribute and no one could 0 0 0 0 0 0
work all alone.

14. Students dgmons’rro’red ability to take turns to 0 0 0 0 0 0
speak/ fry ideas out.

15. Students could put aside differences to work 0 0 0 0 0 0
tfogether.

16. S’rudep’rs‘ artwork reflected their personal 0 0 0 0 0 0
experience.

17. Because of"rhe'or’rs prOJec’r, ELL students now 0 0 0 0 0 0
take more risks in their use of language.

18. Students now have many opportunities to write
about their arts experiences, which helps their O O O O O O
literacy.

19. The connection is redlly strong between what
the children produced in the arts and in their O O O O O O
writing.

20. | observed expanded and increased abilifies in
students because of the Music Center Arts O O O O O O
Project.

21. S’ruden’(s now incorporate v'ocob‘ulory‘/‘ond 0 0 0 0 0 0
expression from arts classes in their writing.

22. Shy‘s’ruden’rs open up to other students through 0 0 0 0 0 0
their arts experiences.

23. Children accomplished more than expected 0 0 0 0 0 0
because they were challenged.

24. | see my students differently as a result of the
arts anchor work unit and series of artist O O O O O O
workshops.

25. Through the arts teaching programs | noticed
that children who struggle with their reading O O O O O O
and writing can succeed in other ways.

VIl. Effective Integration of Arls. Indicate how you feel about teaching on the scale from 1
(strongly disagree) to 5 (strongly agree).

Strongly Strongly
Agree Disagree N/A
5 4 3 2 1
1. This arts-infused approach to teaching and learing is an 0 0 0 0 0 0
excellent approach.
2. Students need to be taught using more traditional approach
to core subjects. We need to stick to the basics. O O O O O O
= Page 3 of 4
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VIl In a short paragraph, share with us the most successful story involving student learning in
your class this year as a result of integrating arts into your curriculum.

Thank you for your time. Please return this completed survey form in the self-addressed and
stamped envelope altached.

Survey conducted by

Program Evaluation & Research Collaborative (PERC)
Cal State LA, Charter College of Education

5151 State University Drive, Los Angeles, CA 90032
Tel: (323) 343-5622 Fax: (323) 343-4345
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II. Student Assessment
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Student Assessment - Part A
NEA Arts Capacity Team Schools Project (ACTS 1) 2006-07

Please take a few minutes to complete this form. Thank you! ©

I. School name Il. My Teacher’'s Name

lll. What is your grade level?
ond 3rd 4th 5th
O O O O

IV. Please check the box that best tells us about you . Check ONLY ONE box for each sentence.

Yes© Not No®
Sure®
1. lam a good kid. O O

O
2. | get very nervous when | have to sing or dance or act in front 0 0 0
of the whole class.
3. llike to be the leader in a group. O O O
4. llike to work in a group. O O O
5. llike learning Math. a a O
6. llisten to my teacher in class. O O O
7. |l dislike school. O a O
8. Itis hard to work with ofher kids. O O O
9. | help other kids in my class. O O O
10. | am good at answering my teacher's questions in class. O a O
11. I get into trouble a lot at school. O O O
12. | get bad marks on tests. a a O
13. llike to sing or dance or act in front of the whole class. O O O
14. Itis hard to stay quiet and seated while my teacher is talking to 0 0 0
uUs.
15. 1like to work alone. O O O
16. | like reading and writing. O O O
17. 1 always do what the teacher asks me to do. O O O
18. Other kids want me to be their friend. O a O
19. 1like learning new words. O O O
20. | think my classmates are smarter than | am. O O O
21. I like making art. Ilike painting, drawing, cutting paper and 0 0 0
using clay.
O O O

22. | like learning the arts in school.

***Please turn over to the next page & ***
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V. Please check the box that best tells us about you M. Check ONLY ONE box for each sentence.

Yes
©

Not
Sure

No
®

| understand what an ANCHOR WORK is.

| learned what MODERN DANCE is.

| learned what CHOREOGRAPHY is.

| learned how to act/sing/dance to a poem.

| learned what a SOUNDSCAPE is.

| learned how to move my body in new ways.

| learned how to create a SOUNDSCAPE.

| learned what CHORAL SPEAKING is.

0PN WD~

. I learned how to create a dance using the words, ideas or
images from a poem.

10. | am good at creating many ideas and movements for my
dances.

11. I like to perform my own and my group's dances for others.

12. | was able to express what | felt about the ANCHOR WORK
choreography (dance) that we studied.

L U0 O oooooood

000 O OCOOoO0O0DOoO0o

L U0 0O oooooood

13. Who is the dance choreographer of the anchor work, “There is a Time”?

(Circle your answer )

a. Jose Lemus

b. Bobby McFerrin
c. José Limdén

d. ldon't know

14. Which of the following is an “AB form” (two opposite parts) of dance? (Circle your answer)

a. Born/die

b. Plant/sow
c. Laugh/smile
d. Jump/skip
e. ldon't know

Assessment conducted by

Program Evaluation & Research Collaborative (PERC)
Cal State LA, Charter College of Education

5151 State University Drive, Los Angeles, CA 90032
Tel: (323) 343-5622 Fax: (323) 343-4345
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III. Teacher Survey Verbatim Responses

	In a short paragraph, share with us the most successful story involving student learning in your class this year as a result of integrating arts into your curriculum.

	1. At the beginning of the year one of my students pulled me aside and told me how uncomfortable he was dancing. I told him not to worry, and that I wouldn’t make him do anything he was uncomfortable with. A couple weeks later we were demonstrating dance moves in front of the class, but we ran out of time before everyone got a chance. This same boy was very upset that he couldn’t come in front of class and demonstrate his dance moves. I asked the student what he wanted me to do. Keep everyone after school to dance. He replied, “Yes, that’s exactly what I want you to do!”

	2. I had many students shine and I’m thankful for the experience. At the same time it needs to be noted that my students are used to integration. It has always been done at this school.

	3. My own experience with the MC for the 1st time—teaching drama and movement helped some of my students realize how important it is to make learning meaningful to oneself.

	4. (Blank)

	5. (Blank)

	6. Students seemed to be much more excited about learning about the human body when we drew pictures and came up with songs to associate with the body systems.

	7. One student, a selective mute, refused to participate in a dance assignment until I let her perform with her back to the audience. On the second assignment she was willing to participate. By the end of the unit, she became one of the group leaders.

	8. It was successful and spread across the entire grade level. I was able to reach and teach the entire 1st grade.

	9. A. had difficulty attending to task, completing assignments, and problems working with his peers. The Arts Project’s collaborative model allowed this student to work with a small group and bond. As a gifted student, these lessons gave him a structure within which to share his ideas and create from his boundless well of energy.

	10. The students in my class were exposed to African-American history and the origins of the Underground Railroad. Their understanding was increased by learning through spiritual, folk art (quilt messages) and finally, creating their own dance interpretations of the period. 

	11. (Blank)

	12. There were 3 students who benefited greatly from this experience. A student in Special Ed. Being mainstreamed had an easier transition coming into my class, a very shy girl actually agreed to perform in a Winter Fest Performance and an all-star athlete discovered his abilities in dance and choreography. (
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� Farragut Elementary (Culver City Unified) did not continue to participate in the ACTS project in 2006-2007. Huntington Drive Elementary (Los Angeles Unified) withdrew from the project before the end of the school year.





� An anchor work is a recognized significant work of art in any discipline that has sufficient artistic merit and intellectual heft to warrant careful aesthetic examination; rigorous analysis; criticism; and discussion of artistic principles as well as cultural, civic or social implications that students can draw from the work.





� Caveat: The Knowledge Rating Scale instrument was designed for a one-time administration. Even though 61 participating teachers filled out the instrument as pre- and post- self-assessments, many of the them (70%) were deemed incomplete because participants did not follow all the verbal instructions given by the Music Center staff, therefore, the data were invalid for this type of analysis.


� See Appendix


� See Appendix
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